Reading your text was very interesting to me, and I have a few questions about your topic:
1.Who pioneered the theory of Lingual Personality? Usually, in the articles I am used to reading, some background information is given of the major theories used, with a reference to the author and his or her work.
2.What publication is this text written for? Another very important part of writing articles is the publication that is intended. This helps determine the purpose and style of the text.
3.And finally, one of the things I've noticed in reading Russian scholarly texts is the absence of concrete examples of concepts or applications of concepts. Theoretical prose can tend to float away on its own premises, like hot-air balloons that have been let loose.
Thank you for letting me read this text. I look forward to your comments.
All the best,
Erin,
PERSONAL  CULTURE  AS A CORE OF EDUCATIONAL BACKGROUND
N. BOULANKINA
NOVOSIBIRSK  IN-SERVICE  TEACHERS’  RETRAINING  INSTITUTE, RUSSIA   
     From the view-point of humanistic student-centered approach in education, a person is considered to be the absolute value of education, not abstract knowledge. The genuine content of humanistic education is an interaction with the personal structures of consciousness, not mere influence on them. What makes up the basis for the 'personal structures of consciousness’? In my opinion, the following skills could be in the focus of EL teachers’ attention, e.g. the system of skills to think & act at personal level; the abilities to impart the personal sense to  personal activities & behavior, i.e. to exchange senses & values, to understand other people's emotions & feelings, to supplement them & discover new ideas, etc., because most people are anxious about  social advancement, & their ‘educated’ accents, that, for sure, have  come to symbolize a person’s position in society, a speaker’s educational background.
    We all know that education deals with senses, values, value-semantic attitudes of a person to each other & to the world, i.e. represents a development of the personal culture of thinking. As senses & values can be found only in culture, I believe, that the features of personal culture in a free, spiritual, creative personality should become the core of educational background for a student who as a person of culture 1) has a life history, 2) is integrated into a certain cultural & social environment, 3) possesses individual features expressed in a different degree, 4) actualizes himself/herself  in various freely chosen spheres of social life, 5) is in the process of social & cultural self-development and self-affirmation. 
     Student-centered approach provides humane attitude to the personal development, freedom to choose contents of education in order to satisfy educational, cultural and personal needs, to create opportunities for self-realization in an impartially existing polylingual educational & social environment. Hence, the polylingual educational environment with a lingual personality in its center actualizes the culturological sense of human knowledge, which can be developed via educational processes for creating  a  new generation of professionals who show their worth for lingual personalities in the process of harmonious polyphonic interaction within the social group. Therefore, we think of development of both  lingual personality & personal language, in polylingual educational environment, as one of the perspective ways of psychological and social pledge for successful life of each person in global society nowadays [1, p.186].
         The focus of the article is on the importance of the choice of approaches towards ELT, on essential teaching methodology & practical teaching skills that would be required for a successful ELT pass with students. Some basic considerations are under discussion in the essay, i.e. the problem of language variety, & as well as giving hints on the selection of ways for organizing the activities on solving the problem of personal language, the individuality of someone’s use of English within the class/group – cultivating student’s personal style, how to deal with these phenomena at International Departments/Refresher Courses for school teachers, the tutor’s role in this process, etc. In the main, I believe, the contemplations & discussions on the choice of the most effective activities used within the class/group will stimulate tutors & teacher-trainers to create different kinds of ELT system which could provide the atmosphere of communicative fluency within the group, & the conditions for making most of ELT for specific purposes for both students &  teacher - trainers.
         First and for most, we need to learn whether these phenomena, i.e. the problem of language variety and  personal language, are matter of importance for ELT& do they (these problems) deserve to be studied at universities, at  international departments in particular?  I suppose we have to. The reason lies in the fact that we all need to communicate with other people & we have to give our students the idea of importance of  these phenomena for successful communication at world level.  Time & again, we are asked the following questions, “What is the English language today, especially, English as a second language? Which kinds of the language to teach students & future EL teachers? Standard… or non-standard ...”  etc. The history of any language shows us that any such development would be entirely natural, and it could easily happen to any language, in our case, to  English, as “…there are strong counter-pressures in modern society which did not exist in earlier times. There is an urgent need to communicate at world level, where everyone involved  has a vested interest in keeping at least one channel open, in the form of standard English” (Crystal, D. p.11). That’s why, I think, we, who have majored in ELT, may, in due course, all need to be in control of various standard Englishes – the one which gives us the idea of the  national or local identity, and the one which puts us in touch with the rest of the human race.  In effect, we may all need to become  bi/polylingual  in the language.
          Along with it, we all have to be in the know of the fact that there are thousands of rules forbidding us to put words in a certain order. Native /mother-tongue  speakers never think twice about grammar rules, because they learned them as children. They know, for sure, which sentence is unacceptable. Native speakers instinctively know that  one sentence is correct and another is not. But explaining why this is so to anyone who asks (e.g. a non-native speaker, a foreigner) is a specialist skill indeed (Crystal, D. p.21-22). A surprisingly large number of people who have been speaking English since they were children are willing to admit ‘that they “don’t speak English correctly’’ or claim that “foreigners speak better English than we do, because they’ve  learned the rules”.  At the same time we all know that people take vocabulary very personally, as well as phonetics (intonation, sounds, etc.) & will readily admit to having ‘pet hates’ (Crystal, D.p.22)  about the way other people use words. There is certainly a need to keep a careful eye on teachers’ use of words, and on the way mother-tongue speakers use them.
Now there is a rapid & constant growth of book  & magazines about the language, to help people keep pace with the developments. It is a real helping hand to teachers in getting new developments in the English language, and teacher trainers of English should  know these features and should learn and learn them on. At the same time, there should be a balance in doing it. In the course of the English studies (either AE or BE studies) we all are in the need of brushing up our knowledge and “… of urgency of doing. Knowing is not enough; we must apply. Being willing is not enough; we must do” (Leonardo da Vinci).
To sum it up, I believe, that in exploring a new language & new culture, both kinds of approaches could have their value. On the one hand, communication with mother-tongue speakers is an urgent need for both teachers and students. On the other hand, learning the language via books/INTERNET-Resources is of great importance & stands out as optional source for exploring different stylistic features of mother-tongue speakers to keep an open eye on language developments. That is why, we, teacher-trainers have to pay more attention to the problem. In addition to the fact, we need to use a great number of activities creatively, if we want to teach students how to explore the language of different epochs, & the personal language of mother-tongue speakers & personal style of speaking of people of our time. The problem lies in the fact that “…these individualistic features of English deserve study too. For the most part, they are relatively unimportant. When we listen to people, we do not spend much time paying attention to what it is about their language that makes them different. Indeed, it is not at all easy to listen to or read anyone with frequent & prominent linguistic idiosyncrasies. An unusual voice quality is a distraction, the same  as  is eccentric handwriting, or a persistent use of a particular idiom. But there are several cases where the individuality of someone’s use of English – their personal style - is considered to be a matter of importance”, as David Crystal (p.126) puts it in his book “The English Language” (the book, in my opinion, is a professional guide for ELT, which could provide a systematic account of the most important characteristics of the English language of different epochs, different people, of English of different English-speaking countries & areas).
I believe, that teachers’ professional portfolio  should comprise various & numerous present-day activities that develop linguistic competence, e.g. the ability to usе lexis, grammar, and phonetics of the language. They (activities) also develop the pragmatic (practical) abilities of the learners usе the language at world level. Мost of the activities should stimulate thinking processes in learners by forcing them to think, solve problems & make decisions. Other activities should have the aim to create the learner`s background knowledge аs а valuable source for useful information in carrying out the activities. 
On the one hand, they сould bе individual with every learner working autonomously.  On the other hand, they could be interactive with learners dependent оn each other in solving the problem. We usually use substitution, completion, transformation, and fill-in-the-blank activities for developing linguistic соmреtence. It is of great use to offer students analytical and reflectivе techniques, i.e. to analyse, match, close, sequence, jigsaw, for developing cognitive processes. Pragmatic activities focus on practical usе of language in situational circumstances (e.g., note-taking and socializing). Informative activities could enrich the students' background knowledge of the subject through reading, listening, or exchanging information. In teacher-centered work, the dominance of a teacher prevails. The teacher dominates not only when the learners are working individually, but also if the teacher continuously interferes with student-centered and/or autonomous activities, e.g. role-plays, group disputes & discussions, etc. In student-centered work, the dominance of students takes place through active separate work of learners. In interactive work, we could observe the learners’ creative соoperation within the group/class.
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